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TEACHER RESPONSIBILITY

Focused Instruction “Tdoit”

“We doit”

STUDENT RESPONSIBILITY

DOUGLAS FISHER + NANCY FREY

A framework for quality
instruction.

TEACHER RESPONSIBILITY

Focused Instruction “I'doit”

Guided “We do it”
Instruction

Collaborative \ “Youdo it
together”

Independent “Youdoit
alone

STUDENT RESPONSIBILITY

A Structure for Instruction that Works
(c) Frey & Fisher, 2013

TEACHER RESPONSIBILITY

Focused Instruction Ido it

“You do it
alone”
Independent

STUDENT RESPONSIBILITY

(c) Frey & Fisher, 2013




TEACHER RESPONSIBILITY

“You do it

Independent alone

STUDENT RESPONSIBILITY

(c) Frey & Fisher, 2013
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TEACHER RESPONSIBILITY

Focused Instruction “Idoit”
Guided “We do it”
Instruction
“You do it
Independent alone”

STUDENT RESPONSIBILITY

(c) Frey & Fisher, 2013

intentional (adj.)

an action performed with
awareness; done deliberately,
consciously, on purpose

Be intentional
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A clear learning

target

establishes

criteria for

SuUccess

Want to

motivate
students?

Build their
sense of

competence.
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Targeted Teaching

Summative
Assessment

Formative
Assessment

Feed up: establishing purpose

Check for understanding: daily
monitoring

Feed back: providing information
about success and needs

Feed forward: using performance
for “next steps” instruction and
feeding this into an instructional
model

Fisher & Frey, 2009, Hattie & Timperley, 2007




6/4/2014

Check for
Understanding:
How am ‘
| doing?

Using
Oral
Language
to

Check for
Understanding

-

Using

Questioning

to -~
Check for O

Understanding . .
'
—
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Using
Writing

{0
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Common
Assessments .
and
Consensus
Scoring

Feedback

should result in
action.




Making feedback useful

Timely
Specific
Understandable

Actionable
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Feedback about the task

“You're pointing to the right one.”
Most common type

Corrective feedback “youll want a transition between
these two ideas in your paper.”

Not useful without
additional information

“Reread Section 3 of the text
because you have this one wrong.”

Feedback about the
processing of the task

Did you use the FOIL
method to solve that

problem?

It seems like a
prediction might
help here, right?




Feedback about self-regulation

When you put your
head down, you
stopped listening

to your
group members.

| think you achieved

what you set out to
achieve, right?
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Feedback about the self as a person

You have great stamina
because | can see

you've been working
on this for several

minutes.

| bet you're proud
of yourself because you
used that strategy
we've been
talking about, and it’ s
working for you.

Where to next?
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Feeding forward
involves...

Misconception analysis
Error analysis
Error coding
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H_(_Jw d

0 plants grow?

[tem An

alysis in Science

a) It gets its food from
the soil.

Misconception

Does not understand that nutrients are
manufactured internally by the plant.

b) It turns water and air
into sugar.

Oversimplification

Understands that food is manufactured
internally, but does not understand that
water and the carbon dioxide (from the
air) are used to make sugar and oxygen.

c) It has chlorophyll to
produce food.

Overgeneralization

Does not understand that some parasitic
plants do not contain chlorophyll.

d) It adds biomass
through
photosynthesis.

Correct answer

I 4
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Topsc: WWIL
Emor Penod | | Peniod 2 | Penod 3 | Penod 4 | Penod 3
Saarl of anki-commenim
sentiment in the US
Timeline of events
Tountrics mvolved ad
geography
TS involvement in war due 1o
comenipatsce camps
Trerman cotizen sty around
Hitler
o
and Axis Powers)
e vt
Tiawons for weming the war
(hmsean material pesourees verus
stestegy)
Week | Week 2 Week 4
Student has chosen the
appropriate sign for the
equation
Student has constructed
the appropriate equation
for the proble
Student has identified the
key words that tell what
the problem is asking
hisher io do.
Student shows confidence
hisher decision and is
therefore able 1o justify
the reasoning 1o the group.
udent demonstrates the
ability 1o check his'her
work using the opposite
sign (+ and - or x and /).
Period 1 | Period 2 | Period 3 | Period 4 | Period 5
Mid-sentence capitalization ic AA
Colons and semicolons JcIT, [EC, AA, HH, DP,
AG, DL, | MV, SK, MR, CH
v WK MG,
EM,
BA, TS
Ending punctuation IC.AG, |WK, AA,BA [ MR
s MW |
Subject-verb JC,JT, | RT,VE, AA, DP, DE
oL, VD, cC MG,
MM, sc,
SL, ST, PM, LG
ND
Tense - consistency DS s3, M AA, DE
TR, PC
Spelling JC, MM [ WK, AA, SR, DC,
RT, AG, MG, | MF
s BA,
GL, PT,
Do,
DE, LR
Supporting evidence iC, T, |EC, s8I AA, DE, MR,
MM MG, | DC AT
BA,
GL, PT,
Do,
DE, LR,
SK,
M,
TS, LG,
DP,RT,
HA, KJ,
DE,
RC,
DW,
DL, KS,
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Introduction to Comples Numbers
Error Analysis Sheet

oo | Period
Taneaplain | 55, LH

FA T N [T TS
M

Tam cite m least
e

pplcataons fo

TV ED KL, [ " CNILCC,
KD NO.TO, [ S L 30, DD,
VE, w

5. N
BB, TR, D).
BH

Forms (Fuler’s
Formula) af
representation
fo
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