
Protocol for Close and Critical Reading Lesson
Patricia Lauber. Hurricanes: The World’s Mightiest Storms, Holiday House, 1993.
	Close and Critical Reading Question #1
Claims/Facts/Argument/Evidence:  
· Whirling storms out of oceans
· Hurricane, typhoon, and cyclone are the three most familiar names.
· Tropical waters feeding on warm moist air
· Damage, both ashore and at sea
· Take place in the atmosphere
· Pressure at any one place is always changing.
· Low-pressure areas over warm oceans give birth to hurricanes.
Topics:  Hurricane, Weather, Storm, Atmosphere, Pressure, Oceans, Air, Meteorology
Framing the Text for Summary/Restatement:

Step #1:  Background knowledge:  The purpose for reading the text is summarization. Supply or activate the students’ prior knowledge on the facts of the text. Ask students to turn and talk to a partner to share their responses to the prompt:  Think about what you know about storms, especially hurricanes. What do you know about hurricanes? Have you seen anything about hurricanes in the United States on TV? You might use the following video clip activate student’s prior knowledge:  http://www.youtube.com/watch?v=4f45jA5UxB0 
Step #2:  Vocabulary Development- 

· Hurricane:  a violent tropical storm with winds moving at 73 or more miles per hour. (Tier 3 = Content Specific)
Using the Essential Questions to Summarize the Text:
· How would you summarize or write a shortened version of the text containing only the main points? CC1
· What is the gist/central idea? CC 1
· What is the specific textual evidence (facts, claims, thesis, etc. that can be proven with evidence) used to support the central idea? CC1
· What are the topics (bodies of related facts/evidence) encompassed by this text? CC1
· What are the most important ideas/events? CC1
· What are the ideas in order of importance or presentation? CC1
What ideas might the author be suggesting rather than directly stating? What can you infer (obvious, logical inferences) from these hints or suggestions? CC1

Summarization:  This informational science article identifies and briefly explains the conditions (“…low-pressure over warm oceans…”) necessary for a hurricane to develop. The article states that hurricanes are destructive; they have been called “the earth’s mightiest storms.”
Scaffolding for Question # 1 
1. Text Rendering:  Text rendering means to collaboratively construct meaning, clarify, and expand our thinking about a text or document.
2. Tear and Share:  A Tear and Share is a cooperative comprehension check-up.
3. Guided Highlighted Reading:  The goal for the use of this strategy is that students determine what is important in a text and make obvious inferences.
Use the Guided Highlighted Reading for Question #1 that follows:



Guided Highlighted Reading for content/summary (Close and Critical Reading Question 1) 
With a highlighter pen, follow the prompts of the teacher and highlight what the prompts instruct you to highlight.

The teacher reads the following:
Paragraph #1:  Highlight the two other names for hurricanes. (“typhoon” and “cyclone”)

Paragraph #1:  Highlight where hurricanes develop. (“…in tropical waters”)

Paragraph #1:  Highlight what hurricanes feed on as they develop. (“…warm, moist air…”)

Paragraph #1:  Highlight where hurricanes do damage. (“…ashore and at sea.”)

Paragraph #1:  Highlight what makes hurricanes different from other storms. (“…the size and the fury…”)

Paragraph #2:  Highlight where all storms take place. (“…in the atmosphere…”)

Paragraph #2:  Highlight what happens when air is sinking. (“…the atmosphere presses harder on the surface.”)

Paragraph #2:  Highlight what these times of sinking pressure are called. (“high pressure”) 

Paragraph #2:   Highlight what gives birth to hurricanes. (“Low-pressure areas over warm oceans…”)
Lauber, Patricia. Hurricanes:  Earth’s Mightiest Storms. New York: Scholastic, 1996. (1996) From “The Making of a Hurricane”

Great whirling storms roar out of the oceans in many parts of the world. They are called by several names—hurricane, typhoon, and cyclone are the three most familiar ones. But no matter what they are called, they are all the same sort of storm. They are born in the same way, in tropical waters. They develop the same way, feeding on warm, moist air. And they do the same kind of damage, both ashore and at sea. Other storms may cover a bigger area or have higher winds, but none can match both the size and the fury of hurricanes. They are earth’s mightiest storms.

Like all storms, they take place in the atmosphere, the envelope of air that surrounds the earth and presses on its surface. The pressure at any one place is always changing. There are days when air is sinking and the atmosphere presses harder on the surface. These are the times of high pressure. There are days when a lot of air is rising and the atmosphere does not press down as hard. These are times of low pressure. Low-pressure areas over warm oceans give birth to hurricanes.

From: HURRICANES: EARTH’S MIGHTIEST STORMS by Patricia Lauber. Copyright © 1996 by Patricia Lauber. Used by permission of Scholastic, Inc.
	Close and Critical Reading Question #2: How does the text say it?
Framing the Lesson to Describe the Text:

Step #1:  Background knowledge:  The purpose for reading the text is to understand how the author crafted the message. Remember that when you read an expository text you should consider the genre, the organization, the text features, source(s) of information, use of language, word choice, figures of speech, style, mood, and tone, etc.

Step #2:  Vocabulary—Whirling: spinning fast (Tier 1 = Commonly used words)
Using Essential Questions to Describe the Text:

· How is the information organized? (e.g. sequence, compare/contrast, cause/effect, description/ enumeration, title, lead, transitions, development, conclusion, etc.) CC5 

· What genre does the selection represent? CC5 

· What are the text features—title, headings, illustrations, captions, index, glossary, chapter, scene, stanza, etc.? CC5
· From what point of view was this written? CC3
· What are the sources of information and fact? Is there more than one source of information? CC3
· How does the author use language?—vocabulary (tiers 1, 2, 3), conventions of standard English dialect, variant spellings, archaic words, etc.? CC4
· What are the style, mood, and tone? CC4
· What word choice, imagery and figures of speech (e.g. simile, metaphor, alliteration, irony, repetition, personification, etc.) does the author use? CC4 

· What diction and sentence structure does the author use, and how do the sections, of the text relate to each other—from the sentence and paragraph levels to the section and chapter levels? CC4
How does the text say it? This informational science article is organized by description/ enumeration with domain-specific vocabulary such as typhoon, cyclone, high pressure, and low pressure. The author, source, and date of information are identified revealing that the information is relatively up-to-date and the author is a well-respected writer of high-quality informational books for children. The title identifies the topic. The author uses descriptive imagery to raise the readers interest “Great whirling storms roar (vivid verb) out of the oceans….” The author compares hurricanes, typhoons, and cyclones using three common characteristics. The author gives definitions in context of low and high pressure. The author employs personification referring to these storms being “born.” The author defines the word “atmosphere” with a metaphor “…the envelope of air that surrounds the earth and presses on its surface.” (Words in boldface refer to author’s craft, structure, and perspective.)
Scaffolding for Question # 2
1. Scaffolding for Description: Text Complexity Map 
2. Use the Guided Highlighted Reading for Question #2 that follows:



Guided Highlighted Reading for Craft, Structure, and Perspective (Close and Critical Reading Question 2) With another copy of the passage or a different color highlighter pen, students highlight the following.

Paragraph #1:  Highlight the vivid verb that the author uses to describe how a hurricane or storm comes out of the ocean. (“roar”)

Paragraph #1, line #4:  When an author gives human characteristics to things that are not human, it is called personification. Highlight the example of personification in line four. (“They are born…”)

Paragraph #1:  Highlight the words in the last two lines that repeat part of the title of this selection. (“…earth’s mightiest storms.”)
Paragraph #2:  lines #1 and #2:  When an author compares two unlike things without using the words like or as, it is called a metaphor. (“Her hair is coal black” is a metaphor. “Her hair is as black as coal” is a simile.) Highlight the metaphor in lines one and two that the author uses to give a definition for the word atmosphere. (“…the envelope of air that surrounds the earth and presses on its surface.”)

Paragraph #2:  When an author gives human characteristics to things that are not human, it is called personification. Highlight the example of personification in the last line. (“Low-pressure areas over warm oceans give birth to hurricanes.”)
Lauber, Patricia. Hurricanes:  Earth’s Mightiest Storms. New York: Scholastic, 1996. (1996) From “The Making of a Hurricane”

Great whirling storms roar out of the oceans in many parts of the world. They are called by several names—hurricane, typhoon, and cyclone are the three most familiar ones. But no matter what they are called, they are all the same sort of storm. They are born in the same way, in tropical waters. They develop the same way, feeding on warm, moist air. And they do the same kind of damage, both ashore and at sea. Other storms may cover a bigger area or have higher winds, but none can match both the size and the fury of hurricanes. They are earth’s mightiest storms.

Like all storms, they take place in the atmosphere, the envelope of air that surrounds the earth and presses on its surface. The pressure at any one place is always changing. There are days when air is sinking and the atmosphere presses harder on the surface. These are the times of high pressure. There are days when a lot of air is rising and the atmosphere does not press down as hard. These are times of low pressure. Low-pressure areas over warm oceans give birth to hurricanes.

From: HURRICANES: EARTH’S MIGHTIEST STORMS by Patricia Lauber. Copyright © 1996 by Patricia Lauber. Used by permission of Scholastic, Inc.
	Close and Critical Reading Question #3:  What does the text mean?
Critical Contexts:  The author is dealing with the concepts of System, Patterns, Interactions, Force. The author wants readers to understand that elements in nature can be replicated with substitutions of manmade materials and to understand that there are other endeavors to replicate natural conditions so scientists have more control over nature.
Framing the Text for Interpretation:
Step #1:  One purpose for reading the text is to understand its implications. (Supply or activate the students prior knowledge on the major concepts of the text.)   System, Patterns, Interactions, Force
Step #2:  Another purpose for reading the text is interpretation of the text. (Supply or activate the students’ prior knowledge on the generalized principles and theories of the text.)
Using Essential Questions to the Text:

· What is the critical context? CC2
· What is the central idea/thesis/theme of the text? CC2
· How does the author support the central idea, thesis, or theme with ideas and details? CC2
· What are the purposes, ends, and objectives? CC2 
· What is the author’s stance/perspective towards the topic? CC6
· How does the author use language: dialect, variant spellings, archaic words, formal or informal words, etc. to shape the tone (the author’s attitude toward the subject) and the meaning of the piece? CC6                      
· Why does the author choose the method of presentation? CC7, CC8
· What are the concepts that make the reasoning possible, what assumptions underlie the concepts, and what implications follow from the concepts? CC7, CC8
· What is the quality of information collected; are the sources sufficient, relevant, credible, and current? CC7, CC8
Interpretation:   This article presents a series of predictable weather conditions that create hurricanes capable of great destruction. Understanding these conditions increases the ability to forewarn and plan for the events. Nature cannot be controlled but man can control for nature.

Scaffolding

1. Provide a blank copy of the Levels of Meaning Chart for students to fill in each category. (This should be done collaboratively.)
2. If the text offers more than one potential generalization/principle or theory, encourage students to think the text through in different theory directions.



Levels of Meaning for C and CR Question #3:  Lauber, Patricia. Hurricanes:  Earth’s Mightiest Storms. New York: Scholastic, 1996. 
(From Common Core Standards Appendix B (p. 54), Grade 2-3 Informational Science Text Complexity Exemplar)
Claims/Facts/Argument/Evidence
                            Topics

                    Concepts                      Principles/Generalizations       Theory/Core Assumptions




Glossary

Levels of Meaning:

Facts/Claims/Thesis:  Facts, claims, and thesis refer to truth that can be proven with evidence. These are not transferrable across texts.

Topic:  Topic refers to a body of related facts/evidence—something about which one can learn. Topics are not transferrable across texts.

Concepts:  A concept is a mental construct that frames a set of examples that share common attributes. Concepts are abstract, timeless, and universal. They may be very broad concepts, such as “change,” “system,” or “interdependence”; or they may be more topic specific, such as “organism,” “habitat,” or “government.” Concepts are expressed in one or two words.) Concepts are transferrable across texts.

Generalizing Principle:  Generalizing principles are universal truths, enduring understandings, and statements of conceptual relationship that transfer across examples and situations. Generalizing principles are transferrable across texts.

Theory:  Theories are explanations of the nature or behavior of a specified set of phenomena based on the best evidence available (assumptions, accepted principles, and procedures. Theories encompass hypothesis and speculation based on considerable evidence in support of a formulated general principle. Theories are transferrable across texts.

Critical Context of the Passage: 

The context is the surrounding conditions:  the circumstances or events that form the environment within which something exists or takes place. The context can be described as critical when it is the most important context for each level of meaning:  summarization (knowledge-restatement of the most important parts of a text), implication (analysis of author’s craft for the purpose and perspective of the text), and interpretation (analysis for meaning of the text).
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Natural phenomenon can be predicted but not controlled.





Emergent Theory:  All things happen because forces act upon them








A series of predictable weather conditions create hurricanes capable of great destruction. 
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Pressure at any one place is always changing. 





Low-pressure areas over warm oceans give birth to hurricanes.





Adapted from H. Lynn Erickson, Stirring the Head, Heart, and Soul, 2008





Close and Critical Reading Question #4:  So what?


Critical Context:  


Theory/Core Assumption(s):  Nature cannot be controlled but man can control for nature. How does this theory relate to me, to other texts, and/or the world?





Framing the Text for Connections or Application:


Step #1: The purpose for reading the text is to demonstrate the relevance for their world and life. The author wants readers to understand that natural phenomena can be predicted but not controlled.





Using the Essential Questions to Connect and Apply the Theory/Core Assumption(s):


Text(s)-to-self: CC7


What does this remind me of in my life?


What is this similar to in my life?


How is this different from my life? 


Has something like this ever happened to me?


How does this relate to my life?


What were my feelings when I read this?





Text(s)-to-text: CC9


What does this remind me of in another book I’ve read? 


How is this text similar to other things I’ve read? 


How is this different from other books I’ve read?


Have I read about something like this before?





Text(s)-to-world: CC7


What does this remind me of in the real world?


How is this text similar to things that happen in the real world? 


How is this different from things that happen in the real world?


How did that part relate to the world around me?





Scaffolding:  


1. Through discussion, give students opportunities to understand and predict how the theory:  Nature cannot be controlled but man can control for nature. will affect their lives now and in the future:





The world:  We cannot control nature but we can predict it to reduce injury and death.





       











Close and Critical Reading                              1                    Weber, Wozniak, Schofield, Nelson


