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If a child pays 
little attention 
to print in the 
world, then:

Help child see purpose of print

Directionality

If a child has 
little knowledge 
of books, then:

Help reader feel comfortable  
with text and book handling

If a child has 
little knowledge 
of the alphabet, 
then:

Make learning alphabet interesting 
and fun (letters need not be learned in 
order)

If a child does 
not recognize 
word units, then:

Help reader realize that print is made 
up of words that match speech

Writing

Download an electronic copy

Em
ergent Readers



If a child has 
difficulty 
matching 
letters with 
corresponding 
sounds, then:

Help reader realize that words are 
made up of letters that correspond 
with speech sounds

letter

If a child has 
difficulty with 
letter-sound 
correspondence, 
then:

Help reader learn high-frequency 
letter-sound correspondence 
(consonants) in the context of real 
reading situations or as a result 
of examining text in real reading 
situations



If a child reads 
words letter by 
letter, then: 

Model fluent reading

Help child see words as wholes

Help child see word patterns

If a child guesses 
at words using 
only initial 
consonant sound 
as cues, then:

Help reader see words as wholes and in the 
context of an authentic reading situation

Help reader use multiple strategies for 
decoding

If a child guesses 
at unknown 
words, using no 
graphic cues, 
then:

Help reader pay attention to the visual 
aspects of word identification while still 
using syntactic and semantic cues

Early Readers



If a child can 
decode but 
uses only letter 
sounds, then:

Help reader see that decoding words involves 
multiple strategies such as onsets/rimes, word 
within words, structural analysis, context clues

If a child has 
little interest in 
reading, then:

Help reader to discuss purposes for reading  
in his/her life

If a child doesn’t 
recognize new 
words built on 
known words, 
then:

Help reader learn that words are not always 
individual letters, but often have parts

If a child has 
problems with 
sight words, 
then:

Help reader build a repertoire of sight words 
by connecting words to life/experience for 
long-term memory

Demonstrate to reader that sight words are 
usually built from reading, not before reading



If a child reads 
words he knows 
but stops at 
every new or 
unfamiliar word, 
then:

Help child realize reading is not just reading 
words, help learn to use all three cueing 
systems

If a child reads 
word-by-word, 
then:

Present opportunities for rereading

Work on pre-reading so student makes 
predictions and reads to confirm or adjust 
predictions

Model fluent reading

If a child has 
problems 
choosing 
appropriate 
books, then:

Teach strategies for choosing books based on 
interest and ability



If a child has 
little confidence 
in reading 
ability, then:

Help child see him/herself as a reader

Emphasize reading strengths

If a child reads 
so slowly that 
comprehension 
is compromised, 
then:

Take time for pre-reading

Model fluent reading and attend to meaning 
before having student read independently

Make sure text is at appropriate level

If a child doesn’t 
attend to story 
or attention 
wanders during 
reading, then:

Help reader see reading as a meaningful 
activity

If a child has 
difficulty 
tracking, loses 
place, then:

Help child practice reading fluently using aids 
that train the eyes to process left to right, line 
by line

KWL



If a child reads 
slowly, but 
comprehends, 
then:

Present authentic reasons for rereading

Model fluent reading

Present opportunities for student to read fluently 
with support

If a child 
memorizes text 
during repeated 
readings, then:

Help child pay attention to words in text

If a child reads 
quickly but 
inaccurately 
and with limited 
comprehension, 
then:

Help child read at a pace that supports 
comprehension; help child read for meaning

DRTA

QAR

Transitional Readers



If a child reads 
fluently but can’t 
retell, then:

Make sure student understands how to retell

Make sure student is constructing meaning while 
reading

DRTA

If a child reads 
fluently but can’t 
(or sometimes 
doesn’t) identify 
main idea or 
purpose, then:

Help reader bring meaning to text, connect to 
experience and previous knowledge, and organize 
the elements of the text during and after reading



If a child reads 
fluently but 
misses many 
details, then:

Help reader see that he should examine text and 
reread when necessary

Discuss story/text with others and revisit texts 
during discussion

If a child reads 
only one genre, 
or one type of 
book, then:

Help child to broaden interests and experiences 
with books, while respecting choice and interest

If a child has 
difficulty 
reading for 
information, 
then:

Help child develop techniques for reading 
nonfiction, which is different from reading text with 
a story grammar



Self-Extending Readers
If a child isn’t 
able to make 
inferences 
(recalls literally), 
then:

Help reader realize that when making meaning she must put 
pieces of information together to make sense of text; help 
reader see not everything is stated directly

Think-alouds

If a child needs 
or wishes 
to develop 
vocabulary, 
then:

Help student devise methods of adding new words she 
encounters in context of reading to her reading/writing 
vocabulary



If a child 
has trouble 
expanding 
meaning, then:

Help student search for and use connections to the knowledge 
they have gained from personal, world, and text experiences

Help students go beyond the literal meaning of a text to derive 
what is not there but is implied or to infer

Help students put together important information while reading 
or to summarize

report

Help students synthesize by putting together information from 
the text and from personal, world, and literary knowledge to 
create new understandings

Help students analyze by closely examining elements of a text to 
achieve greater understanding of how it is constructed

continued on next page

Advanced Readers



Help students critique by judging or evaluating a text based on 
personal, world, or text knowledge



Building an Effective Reading Process Over Time
Emergent 
Readers 
[Levels A–B]

Texts: Simple stories with 1–2 lines

Early Readers 
[Levels B–H]

Texts: Longer books with high frequency words and supportive illustrations

Transitional 
Readers 
[Levels H–M]

Texts: Texts with many lines of print; books organized into short chapters; more difficult 
picture books; wider variety of genre

Reading Process

continued on next page



Transitional 
Readers 
[Levels M–R]

Texts: Wide reading of a variety of long and short texts; variety of genre

Advanced 
Readers 
[Levels R–Y]

Texts: Wide reading of a variety of genre and for a range of purposes

What’s After Assessment Guiding Readers & Writers
Mosaic of Thought CORE Teaching Reading 

Sourcebook Strategies That Work 
The Next Step in Guided Reading Café Research-Based 

Strategies
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