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Checklist for carrying out the recommendations

Recommendation 1

Provide explicit vocabulary instruction.

( Dedicate a portion of regular classroom lessons to explicit vocabulary instruction.

( Provide repeated exposure to new words in multiple contexts, and allow sufficient practice sessions in vocabulary instruction.

( Give sufficient opportunities to use new vocabulary in a variety of contexts through activities such as discussion, writing, and extended reading.

( Provide students with strategies to make them independent vocabulary learners.

Recommendation 2

Provide direct and explicit comprehension strategy instruction.

( Select carefully the text to use when beginning to teach a given strategy.

( Show students how to apply the strategies they are learning to different texts.

( Make sure that the text is appropriate for the reading level of students.

( Use a direct and explicit instruction lesson plan for teaching students how to use comprehension strategies.

( Provide the appropriate amount of guided practice depending on the difficulty level of the strategies that students are learning.

( Talk about comprehension strategies while teaching them.
Recommendation 3

Provide opportunities for extended discussion of text meaning and interpretation.

( Carefully prepare for the discussion by selecting engaging materials and developing stimulating questions.

( Ask follow-up questions that help provide continuity and extend the discussion.

( Provide a task or discussion format that students can follow when they discuss text in small groups.

( Develop and practice the use of a specific “discussion protocol.”
Recommendation 4

Increase student motivation and engagement in literacy learning.

( Establish meaningful and engaging content learning goals around the essential ideas of a discipline as well as around the specific learning processes used to access those ideas.

( Provide a positive learning environment that promotes student autonomy in learning.

( Make literacy experiences more relevant to student interests, everyday life, or important current events.

( Build classroom conditions to promote higher reading engagement and conceptual learning through such strategies as goal setting, self-directed learning, and collaborative learning.

Recommendation 5

Make available intensive individualized interventions for struggling readers that can be provided by qualified specialists.

( Use reliable screening assessments to identify students with reading difficulties and follow up with formal and informal assessments to pinpoint each student’s instructional needs.

( Select an intervention that provides an explicit instructional focus to meet each student’s identified learning needs.

( Provide interventions where intensiveness matches student needs: the greater the instructional need, the more intensive the intervention. Assuming a high level of instructional quality, the intensity of interventions is related most directly to the size of instructional groups and amount of instructional time.


NCTE Adolescent Literacy Policy Recommendations (2007)

http://www.ncte.org/library/NCTEFiles/Resources/PolicyResearch/AdolLitResearchBrief.pdf
For teachers…

Research on the practices of highly effective adolescent literacy teachers reveals a number of common qualities. Teachers who have received recognition for their classroom work, who are typically identified as outstanding by their peers and supervisors, and whose students consistently do well on high-stakes tests share a number of qualities. These qualities, in order of importance, include the following:

1) teaching with approaches that foster critical thinking, questioning, student decision-making, and independent learning;

2) addressing the diverse needs of adolescents whose literacy abilities vary considerably;

3) possessing personal characteristics such as caring about students, being creative and collaborative, and loving to read and write;

4) developing a solid knowledge about and commitment to literacy instruction;

5) using significant quality and quantity of literacy activities including hands-on, scaffolding, mini-lessons, discussions, group work, student choice, ample feedback, and multiple forms of expression;

6) participating in ongoing professional development;

7) developing quality relationships with students; and

8) managing the classroom effectively.

For school programs…

Research on successful school programs for adolescent literacy reveals fifteen features that contribute to student achievement:

1) direct and explicit instruction;

2) effective instructional principles embedded in content;

3) motivation and self-directed learning;

4) text-based collaborative learning;

5) strategic tutoring;

6) diverse texts;

7) intensive writing;

8) technology;

9) ongoing formative assessment of students;

10) extended time for literacy;

11) long-term and continuous professional development, especially that provided by literacy coaches;

12) ongoing summative assessment of students and programs;

13) interdisciplinary teacher teams;

14) informed administrative and teacher leadership; and

15) comprehensive and coordinated literacy program.
For policymakers…

A national survey produced action steps for policymakers interested in fostering adolescent literacy. These include:

1) align the high school curriculum with postsecondary expectations so that students are well prepared for college;

2) focus state standards on the essentials for college and work readiness;

3) shape high school courses to conform with state standards;

4) establish core course requirements for high school graduation;

5) emphasize higher-level reading skills across the high school curriculum;

6) make sure students attain the skills necessary for effective writing;

7) ensure that students learn science process and inquiry skills; and

8) monitor and share information about student progress. 26
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Time to ACT: An Agenda for Advancing Adolescent Literacy for College and Career Success
(Final Report from Carnegie Corp. of New York’s Council on Advising Adolescent Literacy, 2010)
http://carnegie.org/publications/search-publications/pub/195/
TABLE No.2. Extending Reading First, p. 19 (Snow, Martin, Berman, 2008)
	Topics
	Reading First: Focus on Primary Reading Outcomes
	Reading First Enhanced: Preparing primary grades students for post-primary reading tasks
	Beyond Reading First:

Post-primary reading instruction

	Phonological Awareness
	Systematic instruction in kindergarten and first grade
	Systematic instruction for students who

need it, limited to no more than 20 hours per lifetime
	Not appropriate after first grade 

	Phonics (Word

Study)
	Systematically taught

in all primary grades
	Systematically taught in a way that is integrated with a focus on comprehension
	Instruction in attacking long, multisyllabic, multimorphemic, technical words may still be needed

	Fluency 
	Procedures to develop automaticity, e.g., repeated readings with feedback (guided reading)
	Motivated repeated readings, e.g., poems, performances, readers’ theater, and providing models of fluent reading

	Assess and provide repeated reading practice if necessary



	Vocabulary
	Required (research

base from post-primary grades)
	Requires systematic, daily instruction

linked to spelling, writing, read-alouds,

book discussions; provides for active

use of newly taught words
	Expand to focus on academic and technical vocabulary, polysemy, etymology,

morphological analysis

	Comprehension 


	Strategy instruction (research base from post-primary grades)
	Multiple forms of comprehension

instruction, including discussion of

read-alouds with multiple texts, multiple

genres, focus on developing world

knowledge
	Content-area specific reading; explicit instruction in discourse structures, word use, and grammar needed for math, science, social studies, and English language arts

	Assessment
	Focus on fluency assessments to differentiate

instruction
	Suite of assessments designed to help

in differentiating instruction, guiding

instruction, selecting texts
	Literacy assessments needed to assign struggling students to appropriate interventions, monitor progress

	English Language

Learners (ELLs)
	Not addressed
	Analyzing native language literacy skills

with a special focus on using primary

language (L1) knowledge in developing

secondary language (L2) vocabulary

and world knowledge
	Responding to variability in ELL population, using L1 and L2 assessment to identify

appropriate instruction for late arrivals

	Oral Language
	Not addressed
	Development of oral language skills as a goal in its own right; also a mechanism for developing comprehension skills to be applied to literate contexts
	Continued development of oral language performance (academic talk, discourse

skills) and use of discussion to promote comprehension

	Writing
	Not addressed
	Part of a rich literacy program; reinforces spelling, vocabulary, comprehension, and world knowledge
	Using writing to respond to readings, deepen comprehension, and to practice academic language


READING NEXT: A VISION FOR ACTION AND RESEARCH IN MIDDLE AND HIGH SCHOOL LITERACY

(Alliance for Excellent Education, 2004) http://www.all4ed.org/files/ReadingNext.pdf
Table 1. Key Elements in Programs Designed to Improve Adolescent Literacy Achievement in Middle and High Schools

1. Direct, explicit comprehension instruction
2. Effective instructional principles embedded in content

3. Motivation and self-directed learning

4. Text-based collaborative learning
5. Strategic tutoring

6. Diverse texts

7. Intensive writing

8. A technology component

9. Ongoing formative assessment of students

10. Extended time for literacy

11. Professional development

12. Ongoing summative assessment of students and programs

13. Teacher teams

14. Leadership

15. A comprehensive and coordinated literacy program

WRITING NEXT: EFFECTIVE STRATEGIES TO IMPROVE WRITING OF ADOLESCENTS IN MIDDLE AND HIGH SCHOOL (Graham and Perin, Alliance for Excellent Education, 2007) http://www.all4ed.org/files/WritingNext.pdf
Eleven Elements of Effective Adolescent Writing Instruction

This report identifies 11 elements of current writing instruction found to be effective for helping adolescent students learn to write well and to use writing as a tool for learning. It is important to note that all of the elements are supported by rigorous research, but that even when used together, they do not constitute a full writing curriculum.

1. Writing Strategies, which involves teaching students strategies for planning, revising, and editing their compositions

2. Summarization, which involves explicitly and systematically teaching students how to summarize texts

3. Collaborative Writing, which uses instructional arrangements in which adolescents work together to plan, draft, revise, and edit their compositions

4. Specific Product Goals, which assigns students specific, reachable goals for the writing they are to complete

5. Word Processing, which uses computers and word processors as instructional supports for writing assignments

6. Sentence Combining, which involves teaching students to construct more complex, sophisticated sentences

7. Prewriting, which engages students in activities designed to help them generate or organize ideas for their composition

8. Inquiry Activities, which engages students in analyzing immediate, concrete data to help them develop ideas and content for a particular writing task

9. Process Writing Approach, which interweaves a number of writing instructional activities in a workshop environment that stresses extended writing opportunities, writing for authentic audiences, personalized instruction, and cycles of writing

10. Study of Models, which provides students with opportunities to read, analyze, and emulate models of good writing

11. Writing for Content Learning, which uses writing as a tool for learning content material
WRITING TO READ: EVIDENCE OF HOW WRITING CAN IMPROVE READING      (Graham and Hebert, Alliance for Excellent Education, 2010)
http://carnegie.org/publications/search-publications/pub/315/
Writing Practices That Enhance Students’ Reading

This report identifies a cluster of closely related instructional practices shown to be effective in improving students’ reading. [It groups] these practices within three core recommendations, here listed in order of the strength of their supporting evidence.
I. HAVE STUDENTS WRITE ABOUT THE TEXTS THEY READ. 
Students’ comprehension of science, social studies, and language arts texts is improved when they write about what they read, specifically when they

􀁕 Respond to a Text in Writing (Writing Personal Reactions, Analyzing and Interpreting the Text)

􀁕 Write Summaries of a Text

􀁕 Write Notes About a Text

􀁕 Answer Questions About a Text in Writing, or Create and Answer Written Questions About a Text

II. TEACH STUDENTS THE WRITING SKILLS AND PROCESSES THAT GO INTO CREATING TEXT.

Students’ reading skills and comprehension are improved by learning the skills and processes that go into creating text, specifically when teachers

􀁕 Teach the Process of Writing, Text Structures for Writing, Paragraph or Sentence Construction Skills (Improves Reading Comprehension)

􀁕 Teach Spelling and Sentence Construction Skills (Improves Reading Fluency)

􀁕 Teach Spelling Skills (Improves Word Reading Skills)

III. INCREASE HOW MUCH STUDENTS WRITE. Students’ reading comprehension is improved by having them increase how often they produce their own texts.

5 Literacy Principles (RLTC Directors Meeting, Char-Em, May 2010)

These principles apply to ALL students. 

1. The purpose of literacy is to acquire, communicate and generate new knowledge.

2. Building teacher knowledge applied to classroom instruction is the most direct way to improve student achievement.
3. All literacy skills are developed through engagement in authentic text.

4. Instruction is based on assessment of the students’ strengths and needs.

5. Opportunities and support are provided for applying 21st century literacy skills.

IES Practice Guide – Organizing Instruction and Study to Improve Student Learning

http://ies.ed.gov/ncee/wwc/pdf/practiceguides/20072004.pdf
Recommendation 1

Space learning over time.

· Identify key concepts, terms, and skills to be taught and learned.

· Arrange for students to be exposed to each main element of material on at least two occasions, separated by a period of at least several weeks—and preferably several months.

· Arrange homework, quizzes, and exams in a way that promotes delayed reviewing of important course content.

Recommendation 2 
Interleave worked example solutions with problem-solving exercises.
· Have students alternate between reading already worked solutions and trying to solve problems on their own.

· As students develop greater expertise, reduce the number of worked examples provided and increase the number of problems that students solve independently.

Recommendation 3

Combine graphics with verbal descriptions.

· Use graphical presentations (e.g., graphs, figures) that illustrate key processes and procedures. This integration leads to better learning than simply presenting text alone.

· When possible, present the verbal description in an audio format rather than as written text. Students can then use visual and auditory processing capacities of the brain separately rather than potentially overloading the visual processing capacity by viewing both the visualization and the written text.

Recommendation 4

Connect and integrate abstract and concrete representations of concepts.

· Connect and integrate abstract and concrete representations of concepts, making sure to highlight the relevant features across all forms of the representation.

Recommendation 5

Use quizzing to promote learning.

· Prepare pre-questions, and require students to answer the questions, before introducing a new topic.

· Use quizzes for retrieval practice and spaced exposure, thereby reducing forgetting.

· Use game-like quizzes as a fun way to provide additional exposure to material.

Recommendation 6

Help students allocate study time efficiently.

· Conduct regular study sessions where students are taught how to judge whether or not they have learned key concepts in order to promote effective study habits.

· Teach students that the best time to figure out if they have learned something is not immediately after they have finished studying, but rather after a delay. Only after some time away from the material will they be able to determine if the key concepts are well learned or require further study.

· Remind students to complete judgments of learning without the answers in front of them.

· Teach students how to use these delayed judgments of learning techniques after completing assigned reading materials, as well as when they are studying for tests.

· Use quizzes to alert learners to which items are not well learned.

· Provide corrective feedback to students, or show students where to find the answers to questions, when they are not able to generate correct answers independently.

Recommendation 7

Ask deep explanatory questions.

· Encourage students to “think aloud” in speaking or writing their explanations as they study; feedback is beneficial.

· Ask deep questions when teaching, and provide students with opportunities to answer deep questions, such as: What caused Y? How did X occur? What if? How does X compare to Y?
· Challenge students with problems that stimulate thought, encourage explanations, and support the consideration of deep questions.

Adolescents and Literacy: Reading for the 21st Century (Kamil, Alliance for Excellent Education, 2003)

http://www.all4ed.org/files/archive/publications/AdolescentsAndLiteracy.pdf
Conclusions

• Methods of maximizing motivation and engagement in adolescents should be a major focus when designing adolescent literacy programs. One such focus should include the integration of computer technologies into literacy

instruction.

• While the focus of much concern in adolescent literacy is on comprehension, at least 10 percent of adolescents

still have difficulties with word analysis and related skills. Therefore, policies should encourage the careful

assessment of reading skills to be certain that individualized instruction is provided to each student.

• English-language learners face additional, unique challenges. Policies that guide instruction need to reflect the research that examines the transfer from first language to second language and ESL teaching strategies.

• Research shows that a teacher’s professional development can positively affect student achievement, which is sufficiently suggestive to warrant policies that encourage sustained, imbedded professional development for teachers in secondary schools.
Guidelines for Teaching Middle and High School Students to Read and Write Well: Six Features of Effective Instruction

(Langer, National Research Center on Learning and Achievement, 2000)

http://cela.albany.edu/publication/brochure/guidelines.pdf
In an analysis of instructional practices across sets of middle and high school English classrooms, researchers at the National Research Center on English Learning & Achievement (CELA) identified and validated six interrelated features of instruction that make a difference in student performance. They found that higher performing schools exhibited all six characteristics and stressed that “although addressing one feature may bring about improved student performance, it is the integration of all the features that will effect the most improvement.”

· Students learn skills and knowledge in multiple lesson types.

· Teachers integrate test preparation into instruction.

· Teachers make connections across instruction, curriculum, and life.

· Students learn strategies for doing the work.

· Students are expected to be generative thinkers.

· Classrooms foster cognitive collaboration. 
Improving Adolescent Literacy : A Trends in America Special Report  (March 2010)
The Council of State Governments 
http://www.csg.org/policy/documents/TIA_FocusOn_AdolescentLiteracy.pdf
Recommendations for State Policymakers

· Align the content of state standards to models promoted by the International Reading Association adolescent literacy coaching standards (available at: http://www.reading.org/downloads/resources/597coaching_standards.pdf ) and the American Diploma Project’s high school standards (available at: http://www.achieve.org/node/331).
· Align the challenge level of statewide reading assessments to National Assessment of Educational Progress standards and to states making progress on those national outcomes, such as Florida and Massachusetts, in order to move toward a common, national understanding of literacy expectations.
· Work to revise teacher certification standards, content of pre-service teacher education programs and professional development and support to districts. According to the Education Commission of the States, at least 17 states strengthened the teacher preparation/certification requirements to reflect adolescent literacy. A list of those states can be accessed at http://mb2.ecs.org/reports/Report.aspx?id=1710
· Define and provide mechanisms for districts and schools to identify and intervene with middle and high school students who are not demonstrating grade-level literacy skills within specific content areas, as well as across all content areas.
· Require credit-bearing reading intervention classes for students who are reading two or more years behind grade level. Fund all the elements essential to making those classes effective, including diagnostic assessments, hiring teachers to teach those classes, and providing professional development for those teachers and the broader school faculty. According to an Education Commission of the States database, at least 23 states provide student interventions when a student’s reading skills are not improving.
· Build statewide data systems to ensure that data collected from districts are captured in a central place. Enable links between district databases so that assessments and instructional plans are available when students cross district lines. In some states, this will mean introducing or upgrading the data management system and providing guidance on how to access, analyze and interpret available data.
· Develop a system of tracking the Response to Intervention approach shown by students receiving supportive or intervention services, in order to maintain accountability and to improve the system over time.
· States that have already launched adolescent literacy initiatives should institutionalize them while conducting ongoing evaluations to ensure they continue to work well.
NGA Recommends Five Policy Strategies
· Build support for a state focus on adolescent literacy
· Raise literacy expectations across the curriculum
· Encourage and support school and district literacy plans
· Build educator’s capacity to provide adolescent literacy at the school, district, and state levels
· Measure progress in adolescent literacy at the school, district, and state levels
NASBE – Policy Levers and Leadership
· State policymakers must become well-grounded in the issues
· States must craft comprehensive literacy plans that provide students with reading and writing instruction across the curriculum, as well as a continuum of supports and interventions for struggling readers

· States must take a comprehensive approach to ensure the training and supports for teachers improves the quality of key dimensions of instruction linked with improving literacy achievement and content learning 

· Alignment of content standards, curricula, and assessments

· Use of formative assessment to identify student needs and monitor the efficacy of instruction

· Use of research-based literacy support strategies in all content areas

· Quality professional development and supports

· Design of organizational structures and leadership capacities to sustain and enact these elements strategically.

IES Practice Guide – Dropout Prevention Recommendations

Recommendation 1.  Early Warning Sign Data

Utilize data systems that support a realistic diagnosis of the number of students who drop out and that help identify individual students at high risk of dropping out.

· Use longitudinal, student-level data to get an accurate read of graduation and dropout rates.

· Use data to identify incoming students with histories of academic problems, truancy, behavioral problems, and retentions.

· Monitor the academic and social performance of all students continually.

· Review student-level data to identify students at risk of dropping out before key academic transitions.

· Monitor students’ sense of engagement and belonging in school.

· Collect and document accurate information on student withdrawals.

Recommendation 2.  Adult Advocates

Assign adult advocates to students at risk of dropping out.

· Choose adults who are committed to investing in the student’s personal and academic success, keep caseloads low, and purposefully match students with adult advocates.

· Establish a regular time in the school day or week for students to meet with the adult.

· Communicate with adult advocates about the various obstacles students may encounter—and provide adult advocates with guidance and training about how to work with students, parents, or school staff to address the problems.
Recommendation 3.  Academic Support

Provide academic support and enrichment to improve academic performance.

· Provide individual or small group support in test-taking skills, study skills, or targeted subject areas such as reading, writing, or math.


· Provide extra study time and opportunities for credit recovery and accumulation through after school, Saturday school, or summer enrichment programs.
Recommendation 4.  Behavior and Social Skills

Implement programs to improve students’ classroom behavior and social skills.

· Use adult advocates or other engaged adults to help students establish attainable academic and behavioral goals with specific benchmarks.

· Recognize student accomplishments. 

· Teach strategies to strengthen problem-solving and decision-making skills.

· Establish partnerships with community-based program providers and other agencies such as social services, welfare, mental health, and law enforcement.
Recommendation 5.  Learning Environment

Personalize the learning environment and instructional process.

· Establish small learning communities.

· Establish team teaching.

· Create smaller classes.

· Create extended time in classroom through changes to the school schedule.

· Encourage student participation in extracurricular activities. 
Recommendation 6.  College-Ready / Career-Ready Curriculum
Provide rigorous and relevant instruction to better engage students in learning and provide the skills needed to graduate and to serve them after they leave school.
· Provide teachers with ongoing ways to expand their knowledge and improve their skills.

· Integrate academic content with career and skill-based themes through career academies or multiple pathways models. Host career days and offer opportunities for work-related experiences and visits to postsecondary campuses.

· Provide students with extra assistance and information about the demands of college.

· Partner with local businesses to provide opportunities for work-related experience such as internships, simulated job interviews, or long-term employment.

Standards for Middle and High School Literacy Coaches

International Reading Association with NCTE, NCTM, NSTA, NCSS

http://www.reading.org/downloads/resources/597coaching_standards.pdf
“In a world constructed around the assumption that everyone has the basic skills of literacy and where literacy and freedom are indissolubly linked, to be illiterate is to be unfree.”

—KOICHIRO MATSUURA, Director- General of UNESCO, on International Literacy Day (September 8, 2002)

“This is an extremely complex problem, and the longer we let these kids go the more serious the problem becomes. The problem exists because [after 3rd grade] we stop providing reading instruction, and the instruction we do provide is not what they need.” —MICHAEL KAMIL (as cited in Manzo, 2005, p. 38) [NICHD], 2000).
Every school day in the United States for the past decade, more than 3,000 students drop out of high school (Joftus, 2002). Most are unable to keep pace with the rigors of the curriculum. They simply do not have the literacy skills to

make sense of their textbooks (Allington, 1994; Kamil, 2003).
What Adolescents Need

Much of the nation’s attention and hundreds of millions of dollars in funding has been focused on early reading instruction targeted to the primary grades. But children who are reading up to grade level in the primary grades do not automatically become proficient readers in later grades (Biancarosa & Snow, 2004). Many have difficulty transitioning from the children’s stories they read in the early grades to more complex content area textbooks in middle and high school (Sturtevant, 2003). Moreover, national longitudinal data show that three quarters of students who exit third grade as struggling readers continue to read poorly in high school (Peterson, Caverly, Nicholson, O’Neal, & Cusenbary, 2001; RAND Reading Study Group, 2002). In addition, demographic analyses confirm a significant influx of immigrants whose native language is not English into the U.S. civic fabric. These students enter schooling at all levels, including middle and high school.

There is a solid body of knowledge on adolescent literacy, so experts know what to do: Faculty

members need to become teachers of reading and writing appropriate to their disciplines. …

… Complicating matters, content area teachers rarely have expertise in teaching literacy: Most preservice programs for secondary school teachers only require one content area reading course. Facing considerable pressure to cover content for state assessments, content area teachers also worry that teaching literacy takes essential time away from teaching their subject matter.

Middle and high school teachers need help to understand how they can develop content knowledge at the same time that they improve student literacy; that in fact, effective teaching in their subject areas will be boosted by complementary literacy instruction related to the texts (and the other communication demands) characteristic of their subjects.

Current practice suggests a promising avenue for intervention that includes qualifying literacy experts to coach content area teachers in the upper grades who currently lack the capacity and confidence (and sometimes the drive) to teach reading strategies to students particular to their disciplines. While there are few studies—and no systematic body of research—reporting on the direct link of literacy coaching to student learning, as noted above, schools that have adopted this approach report remarkable improvements.

The logic is compelling. Inservice provided to teachers results in improved reading achievement for students (National Institute of Child Health and Human Development [NICHD], 2000).
So it follows naturally that literacy coaching—a form of highly targeted professional development—is a particularly potent vehicle for improving reading skills.

Literacy coaching adheres to what research identifies as the essential features of effective professional development (Darling-Hammond & McLaughlin, 1995; Garet, Porter, Desimone, Birman, & Yoon, 2001). 

Common components include training that is

• grounded in inquiry and reflection

• participant-driven and collaborative, involving a sharing of knowledge among teachers within communities of practice

• sustained, ongoing, and intensive

• connected to and derived from teachers’ ongoing work with their students

Professional development, delivered as sustained, job-embedded coaching, maximizes the likelihood that teachers will translate newly learned skills and strategies into practice (Joyce & Showers, 1996; Neufeld & Roper, 2003).

